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Abstract
This paper investigates and compares the perceptions of in-service teachers with respect to organizational climate. The sample
consisted of 201 Romanian teachers belonging to 15 school organizations. The purpose of the research was to investigate the
relationships between teachers’ perceptions on eight dimensions of organizational climate and some demographical and
attitudinal variables. Results have shown that teachers have different perceptions on organizational climate depending on their
length of service and attitude towards change. Teachers with high conservatism have appreciated more negative the
organizational climate than teachers with low conservatism. Implications of the findings were discussed in order to develop
strategies of intervention in school organization.
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1. Introduction
The concept of ‘organizational climate’ is complex and vague and continues to interest researchers who are
concerned about the analysis of organizational behavior and performance. The existing literature analyzed the
different organizations’ climate, including school, according to various psychological and psychosocial variables
in an attempt to define, measure and improve it. The measures of organizational climate are based on the shared
perceptions of individuals about the work environment of organization (Hoy & Miskel, 1987). The construct of
‘school climate’ was based and derived from organizational climate research and has been used in many different
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ways. School climate means “the quality and character of school life…based on patterns of people’s experience
of school life and reflects norms, goals, values, interpersonal relationships, teaching and learning practices, and
organizational structures” (Cohen, McCabe, Michelli, & Pickeral, 2009, p.10). School has an organizational
climate just as human individual has a personality (Halpin & Croft, 1963). Many researchers examined how and
why differ the school organizational climate according to various variables which are dimensions or domains of
school climate. Analyses and measures of school climate may be useful in predicting school achievements and in
determining the schools’ readiness to adopt and implement changes. In this article, we explore how teachers with
different attitudes towards change perceive the various dimensions of organizational climate.
2. Purposes of Study
The aim of the present research was to investigate the relationships between in-service teachers’ perceptions
on organizational climate and some demographical and attitudinal variables. In light of the literature on school
organizational climate, there are several research questions that this study addressed: 1. Do teachers with
different length of service differ in their perceptions on the organizational climate?; 2. Do male and female
teachers have different perceptions on their organizational climate?; 3. Is a relationship between teachers’ attitude
towards change and their perceptions on organizational climate? The hypotheses of the study are the followings:
1.We anticipate that in-service teachers differently assess the organizational climate depending on their length of
service in the school organization; 2. We suppose that are differences in the perception on organizational climate
between male and female teachers; 3. We presume that in-service teachers perceive differently the organizational
climate depending on their attitude towards change.
3. Method
3.1. Participants
A total of 201 Romanian teachers participated in the study. The sample consisted of public schools teachers
belonging to 15 school organizations. Are 161 female (80.1%) and 40 male (19.9%), with ages from 22 to 65
years (mean=40.65, s.d.=10.43) and a length of service in schools from 1 to 46 years (mean=16.35, s.d.=10.64).
The distribution of the sample by the length of service criterion is: 33 teachers (16.4%) have between 1-5 years of
service, 34 teachers (16.9%) between 6-10 years, 71 teachers (68.7%) between 11-20 years, and 63 teachers
(31.3%) have more than 21 years. 149 (74.1%) teachers are working in schools from urban environment and 52
(25.9%) in rural environment. 109 (54.2%) are teaching in high schools, 63 (31.3%) in secondary schools and 29
(14.4%) in primary schools. The distribution of the sample by teaching degrees is: 18 (9%) beginners, 42 (20.9%)
tenured teachers, 54 (26.9%) second degree graduated teachers, 87 (43.3%) first degree graduated teachers. 164
(81.6%) are full teachers and 37 (18.4%) are substitute teachers. All participants are qualified for teaching job.
3.2. Procedure
In organizational research were developed instruments for measuring teachers’ perceptions of school climate
(Burden & Fraser, 1994). In this study, were applied two self-reported instruments developed by T. Constantin
(2004) on Romanian samples. CO Questionnaire was applied to diagnose the organizational climate by eight
specific factors: 1.Task (way of establish of the clear tasks and objectives for organization and each employer);
2.Structure (ways of efficient work organizing); 3.Relationships (quality of interpersonal relationships of
communication and cooperation in organization); 4.Motivation (quality of the motivational climate in school
organization based on the ways of stimulative motivation by salary, fringe benefits, promotion, recognition,
responsibility); 5.Support (material resources and working conditions which are necessary for performance in
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activity); 6.Leadership (efficient leadership style which stimulate individual and collective performance);
7.Change (overall attitude towards change in organization defined by initiative, flexibility, and adaptability
towards change); 8.Performance (overall performance of organization). The instrument has a good reliability: the
Alpha Crombach’s coefficients are 0.96 (overall), and F1:0.71, F2:0.81, F3:0.79, F4:0.77, F5:0.81, F6:0.84,
F7:0.77, F8: 0.77, for factors (Constantin, 2004, p. 273). In order to measure teachers’ attitudes towards change
in their school organization was used AS Questionnaire which evidences three factors: “conservatism” as attitude
of acceptance or rejection of change, “human resources” as attitude towards change focused on human values by
improving the motivation of employees, and “productivity” as attitude towards change focused on improving the
collective performance of organization. Alpha Crombach’s coefficients are 0.71, 0.78, 0.70 (Constantin, 2004, p.
269). The participants were asked to evaluate the extent to which they are agreed with the statements on a seven-
point Likert-type scale, ranging from 1 (never true for me) to 7 (always true for me). The prior instructions were
applied regarding the school organization.
4. Results
Hypothesis 1: Depending on their length of service in the school organization were established three
subgroups: 1-teachers with length of service below 5 years (N1=79), 2- teachers with length of service between
5-10 years (N2=62), 3- teachers with length of service over 10 years (N3=60). Has been used one-way ANOVA.
F Tests of Between-Subjects have evidenced significant differences in perception of five dimensions of school
organizational climate: Task (F=4.45, p< .05), Leadership (F=3.86, p< .05), Change (F=5.27, p< .01), Structure
(F=3.49, p< .05), Performance (F=4.04, p< .05). Bonferroni and Games-Howell Post Hoc Tests have shown
significant differences between teachers with length of service below 5 years and between 5-10 years (m1-m2=
.407, p< .05), and between teachers with 5-10 years and over 10 years length of service (m2-m3=- .385, p< .05) in
perception of the Task as dimension of organizational climate. Beginners and senior teachers perceive more
positive their organization’s tasks and objectives than teachers with medium length. Regarding the perception of
the Leadership style of school organization, are significant differences between teachers with length of service
below 5 years and between 5-10 years (m1-m2= .532, p< .05), and between teachers with 5-10 and over 10 years
of service (m2-m3=- .557, p< .05). So, beginners and seniors perceive more positive their organization’s
leadership style than teachers with a medium length of service. With regard to the perception of change in
organization, are significant differences between teachers with length of service below 5 years and between 5-10
years (m1-m2= .568, p< .05), and between teachers with 5-10 years and over 10 years of service (m2-m3=- .47, p<
.05). Therefore, beginners and senior teachers have higher attitudes towards changes in their school organization
than teachers with a medium length of service. Also, concerning the perception of organization’s structure, are
significant differences between teachers with below 5 years length and between 5-10 years (m1-m2= .50, p< .05).
In the perception of organization’s performance, are significant differences between teachers below 5 years and
with 5-10 years length of service (m1-m2= .395, p< .05). So, beginners perceive more positive the organization’s
structure and performance than teachers with medium length of service.
Hypothesis 2: To test the differences in the perceptions on organizational climate between male and female
teachers was applied t-test for independent samples. Statistical analysis has only shown significant differences in
one dimension of organizational climate: relationships (t=-2.057, p< .05, r2 = .02). Male teachers (m=5.30,
s.d.=1.22) perceive more negative the quality of interpersonal relationships in their school organization than
female teachers (m=5.73, s.d.=0.96). The effect size is low.
Hypothesis 3: To examine the relationships between teachers’ attitudes towards change and their perceptions
on organizational climate was calculated Spearman correlations. As can be seen in Table 1, conservatism factor
has moderate and positive significant correlations with all dimensions of organizational climate. ‘Human
resources’ factor doesn’t correlate with organizational climate, and ‘productivity’ factor poorly correlates only
with the perception of organization’s performance.
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Table 1. Descriptive statistics and Spearman correlations
mean s. d. 1 2 3 4 5 6 7 8 9 10 11
1. Conservatism 5.10 .71
2. Human resources 5.52 .84 .54**
3. Productivity 5.34 .99 .57** .81**
4. Task 5.42 .89 .39** .07 .09
5. Structure 5.38 1.13 .45** .02 .04 .74**
6. Relationships 5.64 1.03 .46** .02 .08 .70** .86**
7. Motivation 4.53 1.12 .44** .03 .10 .69** .73** .71**
8. Support 5.41 1.04 .46** .04 .08 .74** .86** .86** .73**
9. Leadership 5.51 1.3 .41** -.06 -.02 .69** .87** .86** .75** .86**
10. Change 5.31 1.09 .50** .03 .05 .71** .83** .83** .81** .86** .85**
11. Performance 5.39 .82 .45** .12 .15* .75** .74** .69** .69** .79** .65** .78**
**. Correlation is significant at the 0.01 level (2-tailed). *. Correlation is significant at the 0.05 level (2-tailed).
Further, based on general standard were established for “conservatism” factor two levels of intensity: 1-high
conservatism (low scores, N1=30), 2-low conservatism (high scores, N2=171). Teachers with high conservatism
have an unfavorable attitude towards changes in their school organization. So, they want to preserve the actual
situation which is considered satisfactory or to maintain it without major changes. Conversely, teachers with low
conservatism have strong needs to produce and implement changes in their school. Therefore, they reject the
actual situation because considered it inacceptable and unsatisfactory. In order to identify the differences between
groups were applied t-test. Effect size was tested using r-squared coefficient of determination. Statistical analysis
has shown significant differences in teachers’ perception of all dimensions of organizational climate (Table 2).
Table 2. Group statistics and independent sample test results
Variables group mean s. d. t Sig. r2 Effect size
Task 1 4.92 .98 -3.48 .001 .06 medium
2 5.51 .84
Structure 1 4.57 1.15 -4.41 .000 .09 medium to strong
2 5.52 1.07
Support 1 4.52 1.39 -3.97 .000 .32 strong
2 5.57 .87
Performance 1 4.88 .85 -3.77 .000 .07 medium
2 5.47 .79
Relationships 1 4.84 1.26 -3.94 .000 .31 strong
2 5.78 .91
Motivation 1 3.87 1.09 -3.60 .000 .06 medium
2 4.65 1.09
Leadership 1 4.55 1.42 -4.59 .000 09 medium to strong
2 5.67 1.20
Change 1 4.54 1.16 -4.32 .000 .08 medium
2 5.44 1.03
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5. Discussion and Conclusions
The main purpose of this paper was to investigate the relationships between teachers’ perceptions on the
school organization’s climate and some demographical and attitudinal variables. With respect to demographical
variables were examined two variables and its relationships with organizational climate: length of service in the
same school organization and gender. Results revealed that the perceptions of the Task, Structure, Performance,
Leadership, and Change, as dimensions of organizational climate, are different depending on the length of
service. Beginner teachers have appreciated positively the work organizing structure and the general performance
of organization than teachers with a medium length of service. Also, beginner and senior teachers have perceived
as more clearly the organization’s tasks and objectives, as more efficient the leadership style, and as more
flexible and adaptable the overall attitude towards change than teachers with a medium length of service. These
conclusions could be explain by the fact that teachers with a length of service between 5-10 years are new entered
in their school organizations and they have evaluated more positive the organization’s structure, objectives,
performance and leadership than others teachers with much more years of service in educational system.
Also, we have hypothesized that is a relationship between teachers’ attitudes towards change and their
perceptions of the dimensions of school organizational climate. Results have shown that teachers with favorable
attitudes towards change have higher evaluations towards school organizational climate than teachers with
unfavorable attitudes. Therefore, in comparison with teachers with high conservatism, teachers with low
conservatism have appreciated that their organization’s task and objectives are more clearly defined, the way of
work organizing is more efficient, the quality of interpersonal relationships is better, the ways of stimulative
motivations and material resources are sufficient, the leadership style is more effective, the attitudes towards
change are more flexible, and the general performance of organization is higher. These findings could be
explained by fact that these teachers with low conservatism are more receptive and open to change. So, they
accept the possibility of change in their school as an opportunity to improve organizational climate and
consequently, perceive more positive this school climate. To create a positive climate, school organization’s
members, especially teachers, must be aware of changes, adaptable and flexible in dealing with them. Results
could have practical implications for developing participatory strategies of intervention in educational
organizations focused both on the improving the quality of school climate and the development and
encouragement of positive values and attitudes towards change in teachers.
This study has certain some limitations. First, the sample doesn’t cover the whole reality of the Romanian
teachers. Second, the instrument which was used doesn’t measure all school climate domains and characteristics,
such as social relationships, academic outcomes (Zullig & et al., 2010). Therefore, future research should
continue to investigate others specific variables which explain and are closely linked with the perception of the
school organizational climate in teachers from pre-university educational system.
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